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OUTCOME 
Be critical thinkers who evaluate information wisely and examine how assumptions and positions are 
shaped.  

o Demonstrate information literacy by accessing, utilizing, formatting, citing, and documenting
relevant material accurately and correctly.

o Interpret arguments by correctly identifying relevant premises, conclusions, and key
assumptions.

o Evaluate the extent to which evidence is reasonable, relevant, accurate, and sufficient to
support intended claims.

o Formulate clear, well-supported arguments.
o Engage in civil discourse, self-reflection, and consideration of other points of view.

RUBRICS 
o Critical Thinking Rubric (see Appendix A)
o Information Literacy Rubric (see Appendix B)

RELEVANT COURSES & CO-CURRICULAR ACTIVITIES 
Since this is the first ever assessment report for the critical thinking outcome, the team initially had to 
identify relevant courses. To do this, during both Fall 2014 and Spring 2015 semesters the team 
distributed a survey to faculty teaching courses addressing critical thinking (see Appendix C). The survey 
was used to identify relevant courses, determine if the LEC-approved rubrics for Information Literacy 
and Critical Thinking were being used, and determine which critical thinking sub-outcomes were being 
addressed and analyzed in the courses. At the February 2015 Assessment Day, the team also updated 
the faculty on our quest for data and provided our primary target areas as noted below.  

 Courses initially identified by the committee as relevant to the critical thinking outcome included: 
o All sections of LEP 100: First Year Seminar
o All sections of LEP 400: Contemporary Issues Seminar
o PHIL 101: Critical Thinking
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o PHIL 303: Ethical Issues in Professional Life
o ENG 251: Writing in Professions
o Each major’s Capstone Course (Table indicates those identified  in online catalog as of October 2015)

ACCT 445 
AGBU 440 
AGRO 415 
BIOL 487 
BIOL 499 
CHEM 420 
CHEM 470 
COMM 450 
COMM 488 
COMP 492 
COMP 493 

CULG 490 
ENG 492 
ENVS 400 
EXCS 475 
EXCS 499 
FIN 492 
HIST 487 
HOSP 460 
JUAD 498 
LIT 495 
MATH 480 

MGMT 491 
MKTG 491 
NURS 450 
PE 497 
PHIL 432 
PSYC 420 
SOCI 495 
SWRK 485 
THTR 430 

o Each major’s Communication/Critical Thinking Course (often called “Core Skills Course”)
(Table indicates those identified in online catalog as of October 2015)

ACCT 445 
AGBU 440 
AGBU 495 
BIOL 487 
BIOL 499 
CHEM 420 
CHEM 470 
COMM 360 
COMM 410 
COMM 425 
COMP 492 

COMP 493 
ENG 360 
ENVS 400 
FIN 492 
HIST 487 
LIT 306 
LIT 321 
LIT 322 
MATH 480 
MGMT 492 
MKTG 491 

MUS 370 
NURS 450 
PE 497 
PHIL 432 
PSYC 309 
PSYC 312 
PSYC 320 
PSYC 333 
SOCI 495 
SWRK 402 
THTR 435 

Although our group didn’t pursue data from ENG 151: Academic Writing and COMM 110: Essentials of 
Speaking and Listening, it was discussed at the end of our assessment cycle that these courses could also 
be considered for assessing critical thinking. Additionally, it is likely that there are other courses 
instructors could identify as being relevant to this outcome as we move along in the systematic 
assessment cycle.  

As this is the initial report for the critical thinking goal, curricular changes have not occurred as a result 
of the outcome’s assessment. In this initial assessment no co-curricular activities were identified as 
directly associated with this goal. 
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LEP 100: First Year Seminar 

Assessment Measures 

LEP 100 was a new course in the redesigned Liberal Education Program (LEP). Along with LEP 400: 
Contemporary Issues Seminar, this course serves as a bookend course for the Liberal Education Program. 
Each section of LEP 100, also known as First Year Seminar or FYS, emphasizes the basic skills of critical 
thinking, information literacy, the meaning of a liberal arts education, and the importance of campus 
involvement. The following core objectives are central to the course:  

1. An introduction to university education, and also the social and intellectual community of
Southwest Minnesota State University.

2. An introduction to critical thinking. This includes the ability to construct arguments, evaluate
claims and evidence, and consider multiple points of view.

3. An introduction to research skills and informational literacy, including use of our library's 
collection of books, periodicals, and online resources.

4. A greater understanding of the section’s theme.

After courses in the revised Liberal Education Program were first offered in Fall 2010, the Liberal 
Education Committee (LEC) focused initial assessment efforts on LEP 100 First Year Seminar. The Faculty 
Assembly had had difficulty coming to consensus regarding the critical thinking outcome’s objectives 
and placement in the curriculum. With almost all entering freshmen required to take this new course, 
the LEC wanted to determine how well the intended curriculum was operating programmatically in 
addition to accomplishing the critical thinking outcome associated with the course. Although SMSU had 
participated in a trial of the College Leaning Assessment (CLA) exam with other MnSCU institutions, the 
LEC did not think the test accurately measured critical thinking as outlined in the SMSU objectives. 
Consequently, the LEC decided to pilot the Critical Thinking Assessment Test (CAT). Overall, the results of 

the pilot study indicated some, albeit modest and inconsistent, evidence of improvement toward the 
critical thinking outcome of FYS students at SMSU. However, after several administrations of the test 
and comparison of what the test measured to how critical thinking is discussed and taught in the LEP 
sections, the LEC determined that the CAT exam was not the best instrument. The CAT focuses heavily 
on inductive reasoning and not the deductive reasoning and argument analysis that many of the FYS 
instructors teach in the class, per the SmSUFA-approved approach to critical thinking. Given the 
mismatch of the CAT with LEP 100’s critical thinking outcomes, the LEC decided to require an adapted 
version of The Ennis-Weir Critical Thinking Essay Test. This measure is a better match with the 
curriculum. The use of this method was first required in all sections in Fall 2013.1 

Beginning in Fall 2013, all instructors of LEP 100: First Year Seminar were required to give and 
grade a modified version of The Ennis-Weir Critical Thinking Essay Test. According to the test 
instructions, “The Ennis-Weir is a general test of critical thinking ability in the context of 

1 This paragraph has been adapted from the “SMSU 2014 Higher Learning Commission Self-Study,” 181-
182. 
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argumentation.”2 “The test is intended to evaluate a person’s ability to appraise an argument and to 
formulate in writing an argument in response, thus recognizing a creative dimension in critical thinking 
ability.”3 Although the version of the test SMSU instructors are required to give has been modified to 
make it easier to grade, it still evaluates the same abilities as the original test. The original test requires 
evaluation of an eight paragraph letter to the editor called “The Moorburg Letter.” Test takers are to 
write a paragraph evaluating the reasoning in each of the eight paragraphs and then write another 
paragraph evaluating the reasoning in the letter as a whole. The modified version of the test calls for 
students to identify the specific conclusion of the letter, make short judgements on the reasoning in 
each of the eight paragraphs of the letter, and then write a paragraph evaluating the reasoning in the 
letter as a whole. The best score one can get on the modified Moorburg Letter test is twenty-nine (29). 

According to the “Instructors Manual for LEP 100: First Year Seminar (FYS)” that was compiled by 
the Southwest Minnesota State University Liberal Education Committee and instructors of First Year Seminar 
in April 2015, “FYS instructors will be asked to assist with assessment of the LEP by administering a 
common critical thinking assessment tool and other assessment measures. Instructors must give and 
grade the Modified Ennis-Weir assessment using ‘The Moorburg Letter’ as a pre-test and post-test. 
The pre-test should occur in the first 1-2 weeks of the course and the post-test in the last 1-2 weeks 
of the course. Although students may receive their scores on ‘The Moorburg Letter’ pre-test, 
instructors cannot go over the letter with their students after the pre-test as that would corrupt data 
from the post-test. After the post-test, however, instructors may go over ‘The Moorburg Letter’ with 
their students. At the end of each semester pre-test and post-test scores for each student must be 
forwarded to the Liberal Education Committee for assessment purposes.”4 

For a copy of “The Moorburg Letter,” “Directions for the Modified Moorburg Letter,” “The 
Modified Moorburg Letter Scoring Sheet,” and “The Modified Moorburg Letter Scoring Sheet with 
Answers,” see Appendices D-G. 

Summary of Assessment Measures Data 

 At the time this report was written in October 2015, the modified Ennis-Weir Critical Thinking 
Essay Test, also known as “the modified Moorburg Letter,” had been required in sections of LEP 100 for 
four (4) semesters: Fall 2013, Spring 2014, Fall 2014, and Spring 2015. During that time period twenty-
one (21) different instructors taught thirty-six (36) different sections of LEP 100. Although two (2) of the 
instructors have since retired, all of the other nineteen (19) LEP 100 instructors were contacted for their 

2 Robert H. Ennis and Eric Weir, The Ennis-Weir Critical Thinking Essay Test (Pacific Grove. CA: Midwest 
Publications, 1985), 1. 

3 Ibid. 
4 “Southwest Minnesota State University Liberal Education Committee and Instructors of First Year Seminar 

Instructors Manual for LEP 100: First Year Seminar (FYS),” (April 2015): 7-8 
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Moorburg Letter data; eleven (11) of these instructors provided data on the modified Moorburg Letter.5 
The eleven (11) instructors provided data for twenty-one (21) of the thirty-six (36) sections of LEP 100. 
This means we have modified Moorburg Letter data from 58% (11/19) of current LEP instructors and 
58% (21/36) of all sections of LEP 100 taught in 2013-2014 and 2014-2015. The following table 
summarizes the type of assessment data submitted. 

Types of Moorburg Letter Assessment Data Submitted for LEP 100 
Instructor Sections 

Taught 
Type of Data Submitted Was the 

Data 
Analyzed? 

Evidence the 
Instructor is Using 
This Data to “Close 
the Loop”?6 

1 1 Raw numbers No No 
2 1 Raw numbers, average, and percent 

change 
No No 

3 3 Range, average, median, and mode Yes Yes 
4 2 Average, high, low, standard deviation Yes Yes 
5 4 Average, median, high, low, mode, and 

statistics on conclusion identification 
Yes Yes 

6 1 Mean, median, mode, range No No 
7 1 Raw numbers, net change No No 
8 2 Median, mean, high, low, and statistics 

on identifying the following: arguments 
from non-arguments, argument forms, 
implied premises, conclusions, and 
fallacies  

Yes No 

9 2 Raw numbers and mean No No 
10 2 Raw numbers No No 
11 1 Raw numbers No No 
12 1 Raw numbers and mean, but for 

original version of test 
No No 

Of the eleven (11) instructors who submitted data on the modified Moorburg Letter, 64% (7/11) 
provided raw numbers and/or the mean or average and no analysis (1, 2, 6, 7, 9, 10, 11). Another 9% 
(1/11) provided information such as the median, mean, and other statistics and analyzed that data (8). 

5 Another instructor (#12) submitted data, but the data was for the original version of The Ennis-Weir 
Critical Thinking Essay Test. Because that version uses a different scoring method, that instructor’s data does not 
appear in the table titled “Overall Summary of All Moorburg Letter Assessment Data Submitted for LEP 100” on the next 
page. Counting this data, we have data from 63% (12/19) of LEP instructors and 61% (22/36) of the sections of LEP 100. 

6 In retrospect, our request for “data” might have been interpreted as only numbers rather than numbers, 
analysis, and evidence of closing the assessment loop. We didn’t specifically ask for evidence that instructors were 
closing the assessment loop. However, we did receive this kind of information from three instructors. This suggests 
that if instructors had this kind of information, they gave it to us. 
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Finally, another 27% (3/11) provided information such as the average, analyzed that data, and provided 
evidence that the instructor is using that data to “close the loop” (3, 4, and 5). In short, only 27% (3/11) 
of the instructors submitting data and 16% (3/19) of current LEP instructors overall appear to be 
collecting data about average scores on the modified Moorburg Letter pre-test and post-test, analyzing 
it, and using this information to make changes to how they teach the course. 

Overall Summary of All Modified Moorburg Letter Assessment Data Submitted for LEP 100 
Instructor Pre-test Average Post-test Average Increase Percentage Increase 
1 3.89 5.58 1.69 43.44 
2 15.09 17.23 2.14 14.18 
3 6.85 10.95 4.1 59.85 
3 8.10 9.85 1.75 21.60 
3 7.25 9.37 2.12 29.24 
4 12.95 16.77 3.82 29.49 
4 16.00 18.00 2.00 12.50 
5 8.88 10.95 2.07 23.31 
5 9.61 13.35 3.74 38.92 
5 7.62 10.74 3.12 40.95 
5 10.11 11.23 1.12 11.08 
6 8.25 17.4 9.15 110.91 
7 6.35 7.92 1.57 24.72 
8 9.08 13.96 4.88 53.74 
8 9.61 16.05 6.44 67.01 
9 6.06 9.24 3.18 52.48 
9 8.80 11.96 3.16 35.91 
10 14.64 14.81 .17 1.16 
10 13.00 13.68 .68 5.23 
11 8.77 10.60 1.83 20.87 
Averages 9.55 12.48 2.94 34.83 

Analysis of All Moorburg Letter Assessment Data Submitted for LEP 100 
We have Moorburg Letter data (in the modified and original versions) from 63% (12/19) of 

current LEP instructors and 61% (22/36) of the sections of LEP 100 taught in 2013-2014 and 2014-2015. 
The information provided by these LEP instructors—including instructor #12 who used the original 
version of the test instead of the modified version—indicates that their students’ critical thinking 
abilities improved. Students in the twenty-one (21) sections given the modified Moorburg Letter exam 
averaged 9.55/29 on the pre-test and 12.48/29 on the post-test. The average increase was thus 2.94, 
and the average percentage increase was 34.83%. While this committee wishes it had modified 
Moorburg Letter data from the seven (7) other LEP instructors and more specific data (for example, data 
about how many students were able to correctly identify the specific conclusion of the letter in the pre-
test vs. the post-test), the available data suggests that LEP 100 does improve students’ critical thinking 
abilities. Students did better on the modified Moorburg Letter (and original Moorburg Letter) after they 
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had studied critical thinking for at least six (6) weeks, the minimum amount of time LEP 100 instructors 
are required to spend on critical thinking.7 

Recommendations for Closing the Assessment Loop 

1. The Liberal Education Committee and/or Committee for Institutional Assessment (CIA) should
periodically educate instructors on recommended critical thinking assessment measures for LEP
100, such as the modified Moorburg Letter.

2. The Liberal Education Committee (LEC) should require that all LEP 100 instructors live up to their
agreement to “participate in the FYS assessment process” by giving the modified Moorburg
Letter as pre-test and post-test and providing assessment data to the LEC.8

3. To facilitate the gathering of useful data, this committee recommends that the Instructors 
Manual for LEP 100: FYS provide guidance regarding what kind of assessment data should be 
gathered and how it can be analyzed and used to close the loop. For example, the manual 
should include the “LEP 100: First Year Seminar: Modified Moorburg Letter Assessment 
Template” (see Appendix H) as a means of gathering such information as the mean, median, 
and mode of each test, along with statistics on conclusion identification. The assessment 
template also requires that all LEP 100 instructors analyze their own data and use that 
information to close the assessment loop.

4. The “LEP 100: First Year Seminar: Modified Moorburg Letter Assessment Template” should be 
completed and passed on to the Liberal Education Committee within six (6) weeks of the end of 
the course.

5. Departments should not schedule instructors who refuse to participate in the assessment
process and/or fail to submit the assessment template on time to teach LEP 100 until these
instructors fully participate in FYS assessment by submitting assessment data such as the “LEP
100: First Year Seminar: Modified Moorburg Letter Assessment Template” to the LEC and/or
CIA.

6. Should a signature assignment (in addition to completing the modified Moorburg Letter
Assessment and Modified Moorburg Letter Assessment Template) be considered across all
sections of LEP100? Such an assignment could be evaluated with the critical thinking rubric.

7 “Instructors Manual for LEP 100: FYS,” 3. 
8 Ibid., 11. See pages 7-8 as well. 
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LEP 400: Contemporary Issues Seminar 

Assessment Measures 

The Contemporary Issues Seminar (CIS) is an inter-disciplinary offering that serves as a bookend 
course, along with LEP 100, for the Liberal Education Program.  Since Fall 2011, the course has been a 
graduation requirement. The first sections were taught in Summer 2013. The following chart highlights 
the number of sections taught, in what mode, and how many students took the course during the first 
two years it was offered:  

Semester # of 
Sections 

# 
Online 

# 
Hybrid 

# Face to 
Face 

Total # of 
Students 

Summer 2013 3 3 0 0 37 
Fall 2013 6 3 0 3 146 
Spring 2014 14* 2 2 10 272 
Summer 2014 4 4 0 0 115 
Fall 2014 5 4 0 1 124 
Spring 2015 12* 2 0 10 276 

* indicates two of these sections were stacked courses; those sections included partial registration for LEP400
and partial registration for the corresponding major course 

CIS is taught by faculty from across the university. Faculty are required to submit a proposal 
addressing how the course will meet the Creative Thinking Student Learning Outcome (the primary 
outcome of the course) as well as agree to the following: 

  This class will focus on the LEP outcome of creative thinking. 
  This class will explore connections across all Learning Outcomes of the LEP.  
  This class will explore connections between academic majors and other disciplines. 
  This class will emphasize active, participative learning over lectures. 
  This class will participate in university assessment of the Core Skills of the LEP. 

 To date, 25 faculty members have suggested 26 different topics for LEP 400 which have been approved 
by the Liberal Education Committee.  

As requests for assessment data went out to faculty teaching LEP 400, there was confusion 
about what assessment data was being requested. The Creative Thinking Assessment committee was 
also soliciting assessment information at the same time as this Critical Thinking committee. Since the 
primary focus of LEP 400 is the creative thinking outcome perhaps that is where the assessment 
emphasis was directed as the critical thinking team received minimal data.  

Although creative thinking is the primary outcome, it should be noted that as part of that 
approval process, faculty agree to participate in assessment of the Core Skills of the LEP – one of which 
is critical thinking.  Along with the checkbox noted above, the LEP 400 Proposal Form states:  

Another objective of Contemporary Issues Seminar is to provide an opportunity to conduct 
formative and summative assessments of the core skills of communication, critical thinking, and 
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information literacy in our students. This assessment process begins in the First-Year Seminar 
and concludes in the third or fourth year when students take CIS. These two courses are the 
“bookends” of our Liberal Education Program. 

From the four LEP 400 sections that submitted critical thinking assessment data, the measures 
used included course exit surveys and final projects assessed using the SMSU Critical Thinking Rubric.   

Summary of Assessment Measure Data 

`The two sections that utilized an exit survey took different approaches. Both exit surveys 
required students to be self-reflective about what they learned in the course and to discern if they 
believed the student learning outcomes were met. One section listed the student learning outcomes 
for the course (none of which explicitly ask about critical thinking) and asked open-ended questions for 
students to address in an online discussion forum. The other section also asked open ended questions, 
but requested responses for each individual student learning outcome. The final question in the survey 
asked: Do you think what you learned in this course has the potential to alter choices you may make in 
the future? Explain.  Responses relevant to critical thinking were included.  

The course projects that were assessed in three sections using the SMSU Critical Thinking Rubric 
provided specific results related to critical thinking. The faculty provided data summarizing where 
students were on the rubric, but did not include a narrative about how those results would influence 
teaching in future sections.  The data gathered in LEP 400 using the critical thinking rubric is extremely 
valuable for considering curricular adjustments; however, the limited number of sections utilizing the 
rubric is inadequate to make recommendations.  

One section of LEP 400 utilized the entire rubric to assess a project presentation. Results and 
narrative for the 25 students in that that section were:  

CRITICAL  THINKING ASSESSMENT  RESULTS LEP  
SPRING 2015 

(25 Research-Based,  PowerPoint  Presentations  Assessed) 
Emerging Developing Advanced 

I. Interpret Problems, Questions, Issues 
or Arguments 1 3 21 

2.  Evaluate Reasons and Evidence 2 4 19 

3. Construct Arguments/Formulate
Hypotheses 1 4 20 

4.  Reasoned Approach to Using
Information 4 8 13 

5.  Dispositions Towards Critical
Thinking 1 3 21 
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Instructor’s Narrative Response: “ I  evaluated each PowerPoint during and/or right after the 
student's presentation. I did not expect to find any ‘Emerging’ traits in a senior-level class. 
This was concerning. These were the easiest to document, however, in that weaknesses of 
this degree are glaring in a room full of seniors. The weakest link (number 4) came in the 
form of students being proud of having found a ton of research in their area yet failing to 
evaluate the validity of their sources or to offer the breadth of differing perspectives on the 
topic.” 

The second section utilized two portions of the critical thinking rubric to assess specific learning 
outcomes. This section assessed a presentation and annotated bibliography, for 24 students and 
found the following outcomes:  
Outcome 4.4  Formulate clear, well-supported arguments 

• Assessed using SMSU LEP Critical Thinking Rubric Criteria #3.  Construct
Arguments/Formulate Hypotheses

• Results:  50% (12 students) were at the Developing Level and 50% (12 students) were at the
Advanced Level

Outcome 4.1  Demonstrate information literacy by accessing, utilizing, formatting, citing, and 
documenting relevant material accurately and correctly 

• Assessed using SMSU LEP Critical Thinking Rubric Criteria #4 Reasoned Approach to Using
Information

• Results:  25% (6 students) were at the Developing Level and 75% (18 students) were at the
Advanced Level

The third section utilized the entire critical thinking rubric, but did not provide narrative data to the 
assessment team.  The rubric was used to assess 24 oral presentations.  

Critical Thinking Rubric Emerging Developing Advanced 
1. Interpret Problems, Questions, Issues or Arguments 4 6 14 
2. Evaluate Reasons and Evidence 3 8 13 
3. Construct Arguments/Formulate Hypotheses 1 12 11 
4. Reasoned Approach to Using Information 1 17 6 
5. Dispositions Towards Critical Thinking 1 12 11 

Looking at all three sections that utilized the critical thinking rubric, this is the summary of the data: 

Critical Thinking Rubric Emerging Developing Advanced 
1. Interpret Problems, Questions, Issues or Arguments 5 9 35 
2. Evaluate Reasons and Evidence 5 12 32 
3. Construct Arguments/Formulate Hypotheses 2 28 43 
4. Reasoned Approach to Using Information 5 31 37 
5. Dispositions Towards Critical Thinking 2 15 32 
TOTALS 19 95 179 
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The limited amount of data retrieved from four sections of LEP 400 does not support making significant 
curricular changes. The data demonstrates the majority of the students in these limited number of LEP 
400 sections are at the Advanced Level on the assessed critical thinking measures, but a significant 
number remain at the developing level. The data at the Emerging level is particularly concerning 
considering students have to have a minimum number of credits, meet a number of prerequisites, and 
be in their third or fourth year of college to enroll.  Without a larger sample, it is difficult to discern the 
significance of each set of numbers.  

Recommendations for Closing the Assessment Loop 

1. For LEP 400, a consistent use of the LEP rubrics (Critical Thinking, some portions of the
Information Literacy Rubric, and the Writing Rubric - if a major writing assignment is included)
across all LEP 400 sections would be useful in gathering assessment data. Enough data has not
been gathered to make curricular recommendations.

2. After a few semesters of regularly collected data using the rubric(s), agreement should be 
made about benchmarks for each of these rubrics. For example, what are the expectations in 
meeting critical thinking outcomes for this graduation-required course?

3. While the LEP 400 proposal document does indicate in two places that the core skills are a
portion of this course and need to be assessed, this may need greater emphasis if assessment
data is to be gathered from this course.

a. The LEC should consider altering the proposal form to include a section specific to how 
the Core Skills will be addressed.

b. The LEC could include a more specific statement about the use of the LEP rubrics in the
course proposal document.

c. Previously approved LEP 400 course instructors need to have the Core Skills aspect of
the course emphasized.

4. Should a post-test be considered to gauge growth from LEP 100?

Capstones, Core Skills, and Other Course Data 

Assessment Measures 

Requests for data from the capstones, core skills, and other relevant critical thinking courses did 
not result in much data or analysis of data. Four program areas (Biology, Communication Studies, 
Psychology, and Professional Writing & Communication) provided information ranging from program 
assessment reports, project scores using the critical thinking and/or information literacy rubrics, and 
major capstone course projects mapped to the critical thinking outcomes.  

Summary of Assessment Measure Data 

Data that was gathered is useful for individual areas to make curricular adjustments, and 
assessment narratives indicate that is (or will be) happening. In order for the data to be useful at the 
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university level for assessing the liberal education critical thinking outcome, more faculty participation is 
needed. 

Due to the large variety of courses and the different types of assignments made in each course it 
would be difficult to make any consistent form of assessment that could be applied to all 
the courses.  Not all courses require a paper to be written, but perhaps individual assignments could be 
made to assess at least a couple of the critical thinking sub-outcomes in each course. The faculty-
approved rubrics for critical thinking and information literacy are assessment tools that could be utilized 
by more faculty to help gauge the overall level of critical thinking skills in our students. By their nature, 
both the capstone and core skills courses should be addressing aspects of critical thinking. 

Recommendations for Closing the Assessment Loop 

1. Discussions within departments (particularly those who have rotating faculty teaching the
capstone and core skills courses) should take place to ensure consistent assessment data is
being collected.

a. Each department might consider if a signature assignment within each course would
help alleviate this.

b. Each department should discuss whether, and how, current course assessments for 
their core skills and capstone courses could be mapped onto the critical thinking 
rubric.  It may be possible to make adaptations to current course assessments that 
would provide valuable critical thinking assessments.

2. As a means of analyzing core skills data across the university, all faculty should engage in a
dialogue about what the capstone courses entail. For example, should a policy for including
specific core skills learning outcomes be included in each capstone course?

Conclusion 

This initial report for the Critical Thinking Outcome provides opportunities to increase faculty 
awareness about assessment of this outcome. While the data and analyses collected thus far do not 
lend to significant curricular changes, they highlight the need for the following:  

• Greater faculty participation in assessment
• Increased faculty education about assessment

o How to gather data
o Ways of analyzing the data
o How to provide evidence of closing the loop

• The use of the Liberal Education faculty-approved rubrics as an assessment tool needs greater
awareness and education

• A consideration of the use of templates both to collect and submit data
• A realignment of the critical thinking sub-outcomes with the critical thinking rubric
• A more systematic means of collecting data needs to occur

o Requests for critical thinking data can’t occur on a three-year cycle, but need to retained
annually or by semester
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